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Abstract

The pivotal concept in learning a foreign language is to communicate in the
target language. English has been studied as a compulsory subject in Saudi
Arabia to keep abreast with the international developments. Students need
English for higher studies and work. Universities in Saudi Arabia have
introduced activity-based syllabus to equip the students with communicative
competence. In this study an effort has been made to understand the students’
beliefs about English language learning, specifically about CLT, and teaching
practices at school level. A 48-item questionnaire was adapted (Savignon &
Wang, 2003 pp.241-247) to gather the data from the students enrolled in the
first year at the university. Though they are motivated and want to be confident
speakers of English language but they are confused between the traditional way
of learning and CLT approach. Their trend is towards CLT activities in the
classroom but their beliefs and practices reflect a traditional approach at the
same time. They confront a different situation at university and feel embarrassed
when they have to communicate with teachers in English. They have an activity-
based syllabus focusing on communication but it is exploited in traditional
method stressing upon grammar and use of Ll in the classroom. Findings
suggest a mismatch between students’ needs and beliefs and English language
teaching practices, syllabuses and its exploitation, assessment, etc. There is a
need to train the English language teachers at school level to adopt modern
techniques to make their students confident in using English in their higher
studies and social set up.

Keywords: Communicative language teaching, ELT in Saudi Arabia, Students’ beliefs
about English learning

1. Introduction

Communicative language teaching (CLT) was introduced in reaction to traditional
methods in teaching English in 1970s. Initially it was designed and applied in ESL
contexts by experts mainly from Britain. The basic theoretical concept in CLT is
communicative competence. The purpose was to use language for different purposes and
functions according to the setting and the participants. The teachers used a skill-based,
discovery-oriented, collaborative approach to education (Holliday, 1994) in small classes
through group and pair work. Teachers designed a wide range of activities based on
interaction between learners rather than individualistic approaches to learning (Richards,
2006) and adopted specific methodologies like task-based teaching. After going through
certain developmental phases, now CLT is considered as a set of principles about
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language teaching and learning. The core principles of CLT may be applied in different
ways to create a communicative learning environment in the classroom. In a traditional
classroom, a teacher is dependent on the textbook material and on the other hand students
usually memorize and reproduce information. This creates a passive way of learning.

On the other hand, in a CLT based classroom, the focus is on communication and
interaction between teacher and students and among students. Students being independent
learners participate actively in classroom activities actively. Learners come up with their
own language expressions by exchanging ideas and opinions with each other. They help
each other and learn from each other. In 1980 Breen and Candlin describe the learner’s
role within CLT in the following terms, “the role of learner as negotiator — between the
self, the learning process, and the object of learning — emerges from and interacts with
the role of joint negotiator within the group and within the classroom procedures and
activities which the group undertakes....the implication for the learner is that he should
contribute as much as he gains, and thereby learn in an interdependent way” (Breen &
Candlin, 1980 p.110).

Recently CLT has made more prominent headway in L2 teaching in present EFL contexts
around the world. It has influenced many other language teaching approaches as well.
CLT application in EFL context has been one of the major challenges. Ellis (1996 p.216)
distinguishes the two contexts in the following words:

“ESL is integrative, in that it is designed to help individuals function in

the community, EFL is a part of the school curriculum, and therefore

subject to contextual factors such as support from principal and the

local community, government policy etc. It is also dependent on the

teacher’s language proficiency, teaching resource and, the availability

of suitable material.”

Though the teachers have been trying to implement CLT in a non-native environment,
there has been criticism from different corners. On the other hand CLT continues in its
classic form witnessing a huge range of course books and other teaching resources that
consider CLT as the source of their methodology in EFL context. However, in both
context, ESL and EFL, the learners’ first language is not English.

One of the objectives of teaching English in Saudi Arabia is to prepare “interactive
activities in designing curriculum in a student-focused manner” (National Report on
Education Development in the Kingdom of Saudi Arabia, 2008 p.32) to enable the
learners to communicate in English effectively. “Despite a sound planning, purposive
curriculum, suitable textbooks, qualified teachers and effective administration, the
teaching-learning process sometimes seems to be ineffective especially the case of skill
development is not found as satisfactory as it should be” (Khan, 2011 p.1248). It is
usually believed that the poor result in English at university level is mainly due to the
traditional approach to teaching of English right from the school level. Therefore, a need
has been felt to investigate into the matter to find out the actual causes of poor
performance in English in real-life communication. As CLT approach is now being
applied in many non-native countries in an EFL context, the aim of this study is to see
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ELT practices at school level and students’ understanding of traditional approach and
CLT based activities.

1.2 Research Questions

1. What are Saudi EFL students’ beliefs about learning English?

2. What do Saudi EFL students think about their experiences of learning English at
school?

3. What is Saudi EFL students’ attitude towards the instructional practices of
English at school?

4.  What do Saudi EFL students think about communicative language learning
strategies?

2. Literature Review

Much research was conducted in the second half of the 20" century in the field of
education, especially methods and approaches in teaching. They included comprehensive
approaches like audiolingualism and communicative language teaching which had far-
reaching effects on educational system. There were suggestopedia and total physical
response which tended to be the playthings of innovative methodologists. Other particular
theories focusing language learning were the lexical approach, multiple intelligences,
task-based teaching, etc. However, among all these approaches and methods, CLT got
recognition by the teachers and learners. Richards and Rodgers’ think that CLT
“continues to be considered the most plausible basis for language teaching today” (2001,
p.244). They (ibid) further argue that “CLT is today understood to mean little more than a
set of very general principles that can be applied and interpreted in a variety of ways.” In
its early days, CLT was referred to as a “communicative approach” with a sense of
individualistic interpretation of its principles in varied contexts. CLT provided a
theoretical rationale that underlies everything that happens in the classroom as termed by
Brown (2002 p.11) as “theory of language and language learning”. It reflected that CLT
was based on a language theory and accompanying methodology. However, in 1980s, it
got a clear focus and it was considered as a methodology only. “CLT had its roots in
linguistics and developed from attempts by linguists to describe language not in terms of
its structure but of its use” (Newby, 2006 p.17).

Noam Chomsky, an eminent American linguist, criticizing the narrow behaviourist
stimulus-response view of language and language learning espoused by Skinner argued
that structural linguistic theory was insufficient in explaining the principal characteristic
of languages — the creativity and uniqueness of individual sentences (Savignon, 1987).
His view of language and language learning moved the focus of American linguistic
studies from surface structural features toward a concern with deep semantic structures.
This paradigm shift led the way for the development of communicative approach in
second language learning (Savignon, 1987). He characterized the linguistic competence
as the sentence-level grammatical competence of ideal native speaker. Hymes (1971)
reacted to this view by proposing the term communicative competence which referred to
the use of language in social context. Communication, therefore, involved negotiation of
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meaning between speaker and listener, and author and reader. In creating the term
“communicative competence”, Hymes (1971) opened up the door for analyzing language
as acts of communication between human beings and for re-categorizing language in
terms of its meaning system rather than its formal system. He also unwittingly supplied a
slogan for communicative language teaching, which helped to redefine the goals of
learning a foreign language, and which is in this sense still valid today. What proved to
be more problematic and controversial was the bottom-up analysis of language, which
entailed turning traditional language description on its head. So, CLT analyses the
product of an act of communication and process of generating the utterances. It means it
discusses the flow of communication when a speaker encodes an utterance and
consequently it seeks to categorize the meaning systems which give rise to language
forms.

The process of categorization is termed as notions which are “abstract concepts which
reflect general, and possibly universal, categories of human experience, such as time,
space, quantity, location, etc.” (Newby, 2000 p.449). This influenced the syllabus
designers specifically in Europe which resulted in functional notional syllabuses. In this
syllabus, a threshold level of language ability was defined for each of the European
languages in terms of what learners should be able to do with the language (van Ek,
1975). Language functions were rooted in assessment of learner needs. Subsequently, the
term communicative was used to describe programs that adopted a functional-notional
syllabus. Since its emergence as essentially a British innovation, CLT has expanded in
scope and now is widely utilized as one of the most prominent language teaching
methodologies around the world. Despite its apparent popularity, many teachers remain
somewhat confused about what exactly CLT is. Accordingly, it is relevant at this point to
define and lay out some important characteristics of CLT.

Brown (2001 p.43) described the characteristics of CLT which include focusing on all the
language components of communicative competence, designing language techniques to
engage learners in meaningful use of language, considering fluency and accuracy as the
complementary principles of communicative techniques, enabling students to produce
language in various contexts outside the classroom, providing opportunities to students to
focus on their learning process, and considering teacher as a facilitator in teaching and
learning process.

Learners are probably likely to talk more in a successful CLT class than in classes using
'traditional’, approaches; but a glance at recent mainstream textbooks will immediately
show that they are also likely to be reading and writing a more varied range of texts than
those in more traditional classes. CLT involves

“encouraging learners to take part in- and reflect on- communication in

as many different contexts as possible (and as many as necessary, not

only for their future language-using needs, but also for their present

language-learning needs). Perhaps, rather than student talking time, we

should be thinking about the broader concept of student communicating

time (or even just student time, to include necessary periods of silent
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reflection undistracted by talk from teacher or partner)” (Thompson,
1996 p.12).

By definition CLT focuses on the learner. Hu (2002) proposes that the roles of students in
CLT classroom are supposed to be “those of negotiators for meaning, communicators,
discoverers, and contributors of knowledge and information” (pp.95-96). Students are
vigorously involved in expression, interpretation, and negotiation of meaning, whereas a
teacher adopts the role of a facilitator and co-learner in the language classroom.

Deckert (2004), referring to the student centered characteristic of CLT, emphasizes that
“CLT approach features low profile teacher roles, frequent pair work or small group
problem solving, students responding to authentic samples of English, extended
exchanges on high interest topics, and the integration of the four basic skills, namely
speaking, listening, reading, and writing” (p.13). Therefore, in CLT environment,
students are provided opportunities to experience the learning process as a participant in
the learning process (Mangubhai, Marland, Dashwood & Son, 2004). They are
encouraged to participate in communicative activities to polish their language skills and
thinking skills in a natural way (Li, 1984). Thus, CLT discourages teacher-controlled
drills, quizzes, memorizing material, and extensive explanation on forms of English
(Deckert, 2004)

There are studies (Bacon & Finnemann, 1990; Wen & Johnson 1997; Gaies, Galambos &
Cornish, 1999) surveying the attitudes, motives, and strategies of university foreign
language students. However, most studies look at learner attitudes and beliefs about
language learning in general; few focus on learner attitudes and beliefs about
instructional practices in particular.

Li (1998) comments that much research has been conducted on teachers’ perceptions of
CLT but there are hardly a few studies investigating learners’ views of communicative
practices in the classroom in ESL/EFL context.

Cotterall (1995) argues that learners’ beliefs and attitudes to learning have a profound
influence on learning behavior and on learning outcomes. Successful learners develop
insightful beliefs about language learning processes, their own abilities and the use of
effective learning strategies which help learners to develop a more active and
autonomous attitude that allows them to take charge of their own learning (Anstey,
1988).

Horwitz (1988) developed an instrument called BALLI (Beliefs About Language
Learning Inventory) to survey students’ views on a variety of issues regarding language
learning and teaching (Kern, 1995; Yang, 1993; Javid & Ahmed, 2013).

Nunan (1993 p.4) argues, “teachers should find out what their students think and feel
about what they want to learn and how they want to learn”. The extent to which
communicative components in instructional practices are seen by learners as essential for
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classroom language learning should be taken into account in making pedagogical
decisions.

3. Research Design

This exploratory research is focused on finding out the ways Saudi EFL students are
taught English at school level. For this purpose, a questionnaire wad adapted from
Savignon and Wang’s (2003 pp.241-247) for the students asking them about their
experience of learning English at school level and their attitude and belief about English
and communicative language learning. The questionnaire consisted of four sections:
English practices in the classroom in school, my attitude towards the instructional
practice in school, my beliefs about learning English, and importance of English in Saudi
Arabia. The questionnaire was translated into Arabic to facilitate the students. The data
were collected from 200 Saudi EFL students (100 male and 100 female) enrolled in the
first year (Preparatory Year Program) at Taif University, Saudi Arabia. The data were
analyzed in percentile and a comparison of response from both genders has also been
made and discussed wherever necessary.

4. Analysis and Discussion

Data were collected through a questionnaire having four sections. For each statement,
there were five options: strongly agree, agree, not sure, disagree, strongly disagree.
However, for the ease of discussion, they were merged into three options: agree, not sure,
disagree. Data have been tabulated in percentile.

4.1 Importance of English in Saudi Arabia

Agree Not Sure Disagree
Statements m F M F M F
Learning English is important
I for students in Saudi Arabia. 8 88 0 3 15 o
9 Engllgh is useful in getting a 90 90 6 4 4 6
good job.
3 Gooc} language learners are 49 42 38 39 13 19
intelligent.

Students who have good
grades in other subjects are
4 likely to be good language 30 31 52 28 18 41

learners.

5. Engll|sh education should 92 94 4 6 4 0
begin in elementary school.

6. | wish to speak like English 100 100 0 0 0 0

native speakers.
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This section discusses the importance of English in Saudi Arabia as perceived by Saudi
EFL students. They realize the importance of English in getting good jobs so it should be
introduced at elementary level. However, there was difference of opinion that good
language learners are intelligent and those who have good grades in other subject are
likely to be good language learners. Interestingly, all of the correspondents want to speak
English as natives. The ability to communicate in English is becoming important for them
as global contact increases (Samimy & Kobayashi, 2004). It shows that students
acknowledge the importance of English in the modern world and they do realize that it is
a skill that may be acquired through communication in the classroom. English dominates
in various areas like international organizations, movies, popular culture, publications,
online communication, and education (McKay, 2002). Therefore, learners want to use
English in highly sophisticated communication both fact-to-face and online (Warschauer,
2000).

4.2 My beliefs about learning English

Agree Not Sure Disagree

Statements M F M F T F

Learning English means learning its
grammar rules.

The effective way to learn English is
through sentence drilling.

I think Arabic should be frequently
9. used in English class for better 59 35 19 12 22 53
understanding of the lessons.

| think memorizing grammar rules will

75 81 22 4 3 15

82 70 10 22 8 8

10.  help me at using English in a better 90 89 4 5 6 6
way.
1" Speaking in class is not necessary to 13 6 1 12 76 82

learn and practice English.
Grammar should be taught in a formal

12.  way to acquire competence in 74 57 17 28 9 15
English.
| think the more | study and practice

13.  English grammar, the more | improve 90 9N 5 6 5 3

my English language skills.
Studying and practicing grammatical
patterns are more important than to

14. . o . . 48 17 28 47 24 36
practice English in an interactive way
in the class.

15, An English Iangugge f:lass should 71 83 18 10 1" 7
focus on communication.

16. I think practicing English in a real-life 86 92 10 8 4 0

situation is important.
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Communication is important to learn a
17.  language, with grammar rules 82 90 8 7 10 3
explained when necessary.
| think making trial-and-error attempts
18.  to communicate in English helps me 95 96 0 4 5 0
to learn English.
A teacher should conduct pair / group
19.  activities in the class to encourage 65 66 21 17 14 17
students to communicate in class.
A teacher should create an
20.  atmosphere in the class that 89 100 11 0 0 0
encourages interaction.
Learning English means learning to

21. . . 74 84 16 12 10 4
use the language in real life.
A communication-based language

22.  learning syllabus meets learners’ 58 75 29 23 13 2
needs.
[ believe it is important to avoid

23.  making errors in the process of 3 32 20 28 49 40

learning English.

I think a teacher should correct
24.  learners’ pronunciation or 90 94 6 6 4 0
grammatical errors in class.
Good pronunciation of a person

2. usually indicates good English.

83 89 7 3 10 8

This section of the questionnaire focuses on the beliefs of the participants about English
language learning. Beliefs about language learning consist of “general assumptions that
students hold about themselves as learners, and about factors influencing language
learning and about the nature of language learning and teaching” (Victori & Lockhart,
1995, p. 224). Most of the participants strongly agreed to the statements relating to
traditional approach, like learning English means learning its grammar rules (78%),
sentence drilling (76%), and memorizing grammar rules (90%), and more practice
improves English language skills (90%). This reflects that Saudi EFL students as
represented by the participants of this study are inclined towards the fact that learning
grammar means learning a foreign language. However they (79%) think that speaking is
necessary to learn and practice English and there was a difference of opinion between
male (59% in favour) and female (53% against) regarding the use of Arabic in the class.
Among all the blocking factors the most serious one can be nothing other than the general
learners’ lack of needs for using their target language. (Education Commission, 1995;
Luk & Lin, 2007; Littlewood & Liu, 1996).

Interestingly, there was a divided opinion regarding the statement that studying and
practice grammatical patterns are more important than to practice English in an
interactive way in the class. This reflects an awareness regarding the language learning.
Though they think grammar an important aspect of their learning but at the same time
they believe that practicing a language is more important than merely practicing the
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grammar rules. Also it was noticed that 48% male were in favour of learning and
practicing grammar rules in class as compared to 17% female respondents who (36%)
actually were in favour of practicing language skills in the classroom. Due to their limited
awareness regarding the teaching approaches, many participants (28% male and 47%
female) were not sure about the statement. This also reflect the changing trends among
students regarding learning a foreign language, especially female students are more aware
of and interested in learning English for communication purposes.

As far as statements regarding CLT were concerned, all the students favoured them. The
most important favourite points (more than 90%) included creating an environment to
encourage interaction in class, trial-and-error attempts to communicate in English help
them to learn English, importance of practicing English in real-life situation, and
communication is important to learn a language. All these aspects cover pivotal
characteristics of CLT environment in the classroom. So the students’ beliefs regarding
language learning process are trending towards communicative language teaching.

Majority (92%) responded that a teacher should correct learners’ errors in pronunciation
or grammar in class but in a study conducted on 744 students enrolled in the English
language program of a private university on the outskirts of Tokyo by Riley (2006) found
that majority did not want their English teacher to correct all their mistakes in class.
There was a divided response on avoiding making errors in the process of learning
English. As the students believe in grammar learning as the most important aspect of
language learning so they couldn’t make a proper response to this statement.

They also favoured (more than 80%) statements like good pronunciation indicating good
English, learning English means to use it in real life, and English language class should
focus on communication. Regarding pair/group work, though favoured by 66%
respondents, hasn’t been encouraged by students for multiple reasons which may include
fixed furniture, need individual attention of teacher, switch to L1 (Arabic) in pair/group
work, etc. as has been observed by the researcher.

Another important aspect in CLT is communicative syllabus which was favoured by 66%
students but almost 26% respondent were not sure and the reason may be confusion
regarding different types of syllabi. However, there was divided response on the
importance of avoiding errors in the process of learning English. As the students are
exposed to traditional approach and believe in grammar as the language, 44%
respondents didn’t favour the statement. Overall, students’ beliefs surround around CLT
but as they are exposed to traditional grammar at school, they couldn’t identify their clear
opinion but the responses reflected their trends towards CLT. In this study, students’
strong beliefs about communication-based practices may have been influenced by their
current classroom experiences.

Hosenfeld (1978) asserts that the language learners form their own ‘mini theories’ of L2
learning which are shaped by the way they set their learning tasks. Also such theories are
made up of beliefs they have about language and language learning. Mori (1999)
investigated 187 university students regarding their belief about learning and L2
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achievement. She found that strong beliefs in innate ability (i.e. the ability to learn is
inherited and cannot be improved by effort) and in avoidance of ambiguity (i.e. the need
for single, clear-cut answers) were associated with lower achievement, whereas the
learners who believed that L2 learning was easy manifested higher levels of achievement.

4.3 English practice in the classroom in school

Agree Not Sure Disagree
M F M F M F

Statements

English teaching in my school focused

26. ; 84 87 3 6 13 7
mainly on grammar.

27 English teacher often asked us to 74 77 18 1 8 12
repeat sentences after him.

8. My tgacher used to speak Arabic in 58 41 15 9 97 50
English classroom.
English teacher used to explain and

29. practice grammar rules in the 77 77 9 1" 14 12
classroom.

30, I was.seldom required to utter any 15 12 21 9 64 79
word in the classroom.

31 English tgachmg in my school was 45 45 12 18 43 37
communication-based.

3 My teacher often designed activities to 39 56 17 16 44 28

have us interact in English with peers.
Our focus in class was
33.  communication, but the teacher would 54 42 20 27 26 31
explain grammar when necessary.
Teacher in my class allowed us trial-
34. and-error attempts to communicate in 74 80 15 10 1" 10
English.
Teacher often used pair and group
work for us to use English.
Teachers often corrected my errors in
class.

35. 4 80 23 3 33 17

36. 74 81 20 19 6 0

This section of the questionnaire consisted of eleven questions; first 5 questions focused
on traditional approach whereas questions 6 to 11 emphasized on communicative
language teaching. Majority of the correspondents (male and female) agreed to the
statements focusing on the use of traditional approach in their classrooms. It means
teachers mainly focused on grammar and repeating sentences. Majority disagreed that
they were seldom required to utter any word in the classroom. However, majority of
female participants (50%) commented that their teachers were not used to speak L1
(Arabic) in the classroom whereas majority of the male (58%) agreed to the statement.
Reason to this fact may be that in Saudi Arabia, English teachers at school level are
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usually Arabs and they communicate in their native language in the classroom (Khan
2011; Javid, Farooq & Gulzar, 2012).

But the respondents were confused whether the teaching was communicative based or
not. There is almost equal number of responses in favour of and against the statement.
Also there was a split response to teaching of grammar in the context of CLT as well.
Savignon (2002) stresses that in order to respond to the need for language teaching that is
appropriate for the communicative needs of learners, education of classroom teachers
about CLT is needed. However, female responded positively that their teachers often
designed activities and have pair and group work in class to have them interact in English
as compared to male respondents. To ensure sufficient communication practice, students
in CLT classrooms often carry out activities in small groups, which makes it possible that
the time allotted to each student for learning to negotiate meaning is maximized (Larsen-
Freeman, 2000 p. 132). Regarding the error correction (Statement 9 & 11), both genders
agreed to the statements that teachers allowed them trial-and-error attempts to
communicate in English and they corrected errors in class.

4.4 My attitude toward the instructional practice in school

Agree Not Sure Disagree

Statements m F M F M F

I liked grammar-based English
teaching in my class.

I liked drilling / repeating

38. sentences after my teacher in my 64 74 22 8 14 18
English class.

I liked the teacher using Arabic
most of the time in the class.

I liked much of the time being
40. spentin explaining and practicing 60 79 23 7 17 14
grammar rules in the class.

I liked an English class in which |

37. 62 84 18 10 20 6

39. 62 19 9 11 29 70

4. hardly need to utter any word. 14 12 29 ! 56 81
| liked communication-based

42.  English language learning 77 90 9 10 14 0
classroom.
| liked communicative activities

43.  which made us to interact with 62 85 23 10 15 5

peers in English.
I liked communication-focused

44,  English class, with grammar 70 82 21 13 9 5
explained when necessary.
| liked English teacher allowing us

45.  to make trial-and error attempts to 71 93 18 1 11 6
communicate in English.
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| liked my English teacher for
using pair /group work in class that
made us to communicate with
peers.

| liked my English teacher to
create an atmosphere that

46. 50 71 20 7 30 22

4. encouraged us to use English in 86 100 10 0 4 0
class.

48. [ liked my errors to be corrected by 87 94 10 4 3 2
my teacher.

This section of the questionnaire is based on respondents’ attitude towards the
instructional practices in school. Just like the first part, first five questions relate to
traditional approach and rest of the questions relate to communicative language teaching.
Their attitude towards traditional grammar reflects the same response as they experienced
their learning at school. Majority of the students (both genders) favoured the statements
regarding grammar-based teaching (73%), drilling/repeating sentences after their teachers
(67%), and spending most of their time in explaining and practicing grammar rules (70%)
in their English classes.

However, male students (62%) liked that their teachers should use Arabic most of the
time in the class whereas majority of female (70%) didn’t favour the statement. This
finding contradicts with Javid (2011) who investigated Saudi medical undergraduates
from the same academic context and reported that the participants preferred their teachers
to use target language instead of using Arabic in class. Willis and Willis (2007) consider
that L1 cannot be avoided in L2 classrooms since it can bring some benefits to the
classroom, especially with beginners. For instance, some teachers have found that
learners who did a task in L1 before doing it in L2 showed good progress in L2;
moreover, their overall use of L1 decreased.

Though majority rejected that statement that they liked the English class in which they
hardly need to utter any word but 29% male respondent were not sure about the
statement. It reflects that the teachers used to use traditional approach in the classroom
with some interaction in the classroom mostly based on drilling or practicing the
grammar rules.

At the same time, they strongly favoured (more than 80%) almost all the statements
regarding communicative language teaching. This reflects their attitude towards more
communication, activity-based learning, and an atmosphere that encourages them to use
English in the classroom. However, there was a slight disagreement from male
respondents regarding the pair/group work and peer interaction in communicative
activities.

Favouring both traditional grammar and CLT reflects the confusion regarding the
communicative activities in the classroom. It depends the way a teacher explains the
language concepts or text in the syllabus. As the books are activity based but most of the
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teachers use traditional approach to exploit the text and activities in the textbooks so it
becomes a mixture of both which leads the students towards memorization.

A study conducted by Riley (2006) on the beliefs of Japanese college students concluded
that the students holding beliefs consistent with different methodological orientations to
learning English, and that students’ strong beliefs are congruent with a contemporary,
communicative orientation to English learning, which, in turn, were believed to influence
their high perceptions of the communication-based practices in their classroom. These
strong beliefs and high perceptions seemed to influence students’ high positive attitudes
towards meaning-based instruction.

5. Conclusion and Recommendations

English language learners in Saudi Arabia are motivated and realize the importance of
English as an international language but they don’t have enough opportunities to use
English in real life situations. So lack of real need makes it difficult for learners to
acquire high fluency. At the same time, traditional methodology used at schools has
created paradoxical sentiments regarding English learning. They are engaged in grammar
based drills in their class but are desirous to become an efficient and proficient speaker
and writer in English. Lack of real communicative needs and boredom with practice of
little-needed and hard to obtain oral proficiency lead them to bear an even stronger desire
to effectively and accurately use English to achieve their practical purposes. Due to poor
exposure to English language skills, they face problems in interaction with teachers at
university. However, female cohort of this study has got more positive attitude and
beliefs towards CLT.

Learners hold a strong belief about what is language and language learning but they lack
learning techniques that is how to learn. In school, their focus is on learning grammar and
they think that learning grammar is learning a language. So a great responsibility lies on
the shoulder of the teachers to refine their beliefs regarding language learning by
adopting communicative aspects of language in their teaching and provide real-life
interactive activities in the classroom. This would improve self-efficacy of the learners by
equipping themselves with communicative learning techniques. Learner’s beliefs depend
on their situational experiences and these attributes make their success or failure.

The findings of this study suggest that teachers, keeping in view the students’ need, may
incorporate communicative strategies in their teaching and create learning environments
conducive for developing students’ communicative competence. Introducing a new
approach in teaching does not completely dismiss the previous one but probably the
enthusiasm of practitioners will explore and implement fresh activities or opportunities. It
is evident that CLT has got a wide range of characteristics to be implemented in mixed
ability classes, aiding motivation, leading towards fluency in language, and supporting
learning. Teachers should be trained to conceive, design and implement communicative
strategies in the classroom to enhance the communicative competence of the students. It
is also suggested that CLT may be made a compulsory component of pre-service and in-
service training of English language teachers.



KASHMIR JOURNAL OF LANGUAGE RESEARCH, VOL. 18 NO. 2 (2015) 210

References
Anstey, M. (1988). Helping children learn how to learn. Australian Journal of Reading,
V11(2),269-277.

Bacon, S.M. & Finnemann, M.D. (1990). A study of attitudes, motives and strategies of
university foreign language students and their disposition to authentic oral and
written input. Modern Language Journal, 74, 459-473.

Breen, M. & Candlin, C.N. (1980) The Essentials of a Communicative Curriculum in
Language Teaching. Applied Linguistics 1 (2): 89-112

Brown, H.D. (2001). Teaching by principles: An Interactive approach to language
pedagogy. New York: Addison Wesley Longman, Inc.

Brown, H.D. (2002), English language teaching in the ‘post-method’ era. In Richards,
J.C. and Renandya, W.A., Methodology in language teaching. Cambridge:
Cambridge University Press.

Cotterall, S. (1995). Readiness for autonomy: Investigating learner beliefs. System, 23(2),
195-205.

Deckert, G. (2004). The communicative approach: addressing frequent failure. English
teaching Forum, 42(1), 12-17.

Ellis, G. (1996). How culturally appropriate is the communicative approach? ELT
Journal, 50(3), 213-218.

Education Commission. (1995). Enhancing language proficiency: A comprehensive
strategy. Education Commission report No. 6. Hong Kong: Government Printer.

Gaies, S.J., Galambos A., & Cornish, Y. (1999). The metacognitive beliefs of Russian
learners of English. Paper presented at the Annual Conference of the American
Association for Applied Linguistics, Stamford, CT, March 6-9.

Holliday, A. (1994). Appropriate Methodology and Social Context. Cambridge:
Cambridge University Press.

Horwitz, E. K. (1988). The beliefs about language learning of beginning university
foreign language students. The Modern Language Journal, 72, 285-294.

Hosenfeld, C. (1978). Students’ mini-theories of second language learning. Association
Bulletin, 29, 2.

Hu, G. (2002). Potential cultural resistance to pedagogical imports: The case of
communicative language teaching in China. Language, Culture and Curriculum,
15(2), 93-105.



KASHMIR JOURNAL OF LANGUAGE RESEARCH, VOL. 18 NO. 2 (2015) 211

Hymes, D. (1971). Competence and performance in linguistic theory. In R. Huxley & E.
Ingram (Eds.), Language acquisition: Models and methods. London: Academic
Press.

Javid, C.Z., Ahmed, A.O. (2013). An Analysis of Saudi English-major Undergraduates’
self reported beliefs about Vocabulary Learning Strategies: A comparative Study.
Pensee Journal, 75(12), 279-293.

Javid, C. Z., Farooq, U., & Gulzar, M.A. (2012). Saudi English-major undergraduates
and English Teachers' perceptions regarding effective ELT in the KSA: A
Comparative Study. European Journal of Scientific Research, 85(1), 55-70.

Javid, C. Z. (2011). Saudi medical undergraduates' perceptions of their preferred learning
styles and evaluation techniques. Arab World English Journal, 2(2), 40-70.

Khan, I.A. (2011). Learning difficulties in English: Diagnosis pedagogy in Saudi Arabia.
European Research, 2(7), pp.1248-1257

Kern, R. G. (1995). Students’ and teachers’ beliefs about language learning. Foreign
Language Annals, 28, 72-92.

Larsen-Freeman, D. (2000). Techniques and principles in language teaching (2nd ed.).
New York: Oxford University Press.

Li, X. J. (1984). In defense of the communicative approach. ELT Journal, 38(1), 2-13.

Li, D. (1998). It’s always more difficult than you plan and imagine: Teachers’ perceived
difficulties in introducing the communicative approach in South Korea. TESOL
Quarterly, 32, 677-703.

Littlewood, W., & Liu, N.F. (1996). Hong Kong students and their English. Hong Kong:
Macmillan.

Luk, J. C. M. & Lin, A. M. Y. (2007). Classroom interactions as cross-cultural
encounters. Mahwah, NJ: Lawrence Erlbaum Associates, Inc

Mangubhai, F., Marland.P, Dashwood, A., & Son, J.B. (2004). Teaching a foreign
language: one teacher’s practical theory. Teaching and Teacher Education. 20,
291-311

McKay, S. (2002). Teaching English as an International Language. Oxford: Oxford
University Press.

National Report on Education Development in the Kingdom of Saudi Arabia. (2008).
Ministry of Education. Kingdom of Saudi Arabia.



KASHMIR JOURNAL OF LANGUAGE RESEARCH, VOL. 18 NO. 2 (2015) 212

Mori, Y. (1999). Epistemological beliefs and language learning beliefs: What do
language learners believe about their learning. Language Learning, 49, 377—415.

Newby, D. (2000), Notions and functions. In Byram, M. (ed.), Routledge encyclopedia of
language teaching and learning. London: Routledge.

Newby, D. (2006). Communicative language teaching. In Fenner, A. & Newby, D. (Eds.)
Coherence of principles, cohesion of competences exploring theories and designing
materials for teacher education. Strasbourg: Council of Europe

Nunan, D. (1993). From learning-centeredness to learner-centeredness. Applied
Language Learning, 4, 1-18.

Richards, J. C. & Rodgers, T. S. (2001). Communicative Language
Teaching.In Approaches and methods in language teaching (2" edition.). New
York: Cambridge University Press.

Richards, J. C. (2006). Communicative Language Teaching Today. Cambridge: CUP

Riley, P. A. (2006). The Beliefs of First Year Japanese University Students towards the
Learning of English. Doctoral dissertation, The University of Southern
Queensland). Retrieved August 22, 2014 from
http://eprints.usq.edu.au/1495/2/Riley_2006_whole.pdf

Samimy, K. K. & Kobayashi, C. (2004). Toward the development of intercultural
communicative competence: Theoretical and pedagogical implications for Japanese
English teachers. JALT Journal, 26(2), 245-261.

Savignon, S. J. (1987). Communicative language teaching. Theory into practice, 26(4),
235-242.

Savignon, S. J. (2002). Communicative curriculum design for the 21st century. English
Teaching Forum, 40(1), 2-7.

Savignon, S.J. & Wang, C. (2003). Communicative language teaching in EFL context:
Learner attitudes and perceptions. IRAL, 41, 223-249.

Thompson, G. (1996). Some misconceptions about communicative language teaching.
ELT Journal, 50(1),

VanEk, J., (Ed.). (1975). Systems development in adult language learning: The threshold
level in a European unit credit system for modern language learning by adults.
Strasbourg: Council of Europe.



KASHMIR JOURNAL OF LANGUAGE RESEARCH, VOL. 18 NO. 2 (2015) 213

Victori, M. & Lockhart, W. (1995). Enhancing metacognition in self-directed language
learning. System, 23(2), 223-234.

Warschauer, M. (2000). The changing global economy and the future of English
teaching. TESOL Quarterly, 34(3), 511-535.

Wen, Q. and Johnson, R. K. (1997). L2 learner variables and English achievement: A
study of tertiary-level English majors in China. Applied Linguistics, 18, 27-48.

Willis, D. and Willis, J. (2007). Doing task-based teaching. Oxford: Oxford University
Press.

Yang, N. (1993). Beliefs about language learning and learning strategy use: A study of
college students of English in Taiwan. In The Proceedings of the Tenth Conference
on English Teaching and Learning in the Republic of China, 193-220). Taipei,
Taiwan: Crane.



KASHMIR JOURNAL OF LANGUAGE RESEARCH, VOL. 18 NO. 2 (2015) 214

Appendix
S ”

Gyl
Ul Sl jlga gmant Jal (e 48 L8 el Ay 1A ) gl Afing Al 53 e Je i i) a8 JSy
Ot 138 JaS5 o @lia g i ol aala 3y ulas¥) Al S He b Adelal)
daga Cilaglal
bl Gl Gl e Y Lgalasind ai Glaiu¥) 13 5 of G s AN ) jladl 5 of Glia s )
XA\);JS;&.}Y\ aML;ngaﬁuitﬂJA PJ&IAS}

dpaddl) il gladll
(k) o)
- Al il

el /S5 uial)

N : "
sl Y e L ] @ .
3 oA ol

‘-ﬁ‘j" gyl | st | SN G ok e

A jaall A ciall Ja1a 4 jlady) 43l (i 48 50

ol IS B3l Al 20 8 e S8 0  |1

s Lo 5% of O (a callay (o paall (IS 8

Jea (e 2
) dan ol Ayl il QS G pad) S 3B 3
SR

Caall Jals Tl sl o e pupadl Gl ol |5

o iy IS (i e (b A ulai¥) AR a5

Jelal, cba | P
O o Jelat | 7

55 pall e se) @l Glan = s OIS el (Sl




KASHMIR JOURNAL OF LANGUAGE RESEARCH, VOL. 18 NO. 2 (2015) 215

el e ool a4 sy A:ll s e

Gl Jals gl ARl aladsd

Jala Jelall @y JMA e Sy s AW ey a | .9
Caall
izl e gaadll | 1
e (b G pail) A8y sl olad S sl
gl Aalll ae ) 8 e S il Ay yhay e f a8l
ol Jals | 12
dax e ool Jsis e ) S5 A8l cunef 81 |13
plara Ay el PRECNTRER| ol Cuach sl
il .14
z o b gl alara Gyl liasly Cumef Al
lele il g ac ) &l 1
Of zlial &l ) 4 5das¥) ARl dias iiae| ol
B Lo Caaai) 16
delitl) e Ayl & eV dalll Las e )
&, | 17
e DA (e Jeli 3l Al e i) 18
AVl |
Jelitl) e Ayl 4 5ulas¥) dalll das e )
5yl e sel ll ¢ 4 Lellaty il o L, |19
Caall Jala Jelal ¢y JMa
Al ity S 3 G2l (ime )1
Sl ool e oS Al Gapaall Lfa;c‘ 28l 29




KASHMIR JOURNAL OF LANGUAGE RESEARCH, VOL. 18 NO. 2 (2015) 216

Cauall Jaly allaall e Sl

L
4t Aadlly (gl Al oantlia
Al 2o 8 alai ey 4y jalasV) Axdll alas |24
DSl g salall e o Aadl) aledl Aleal) 43y L) -
ool s |

o omS O Ay ) Aalll alasiind Cang ) Siic|
agill (3ant Jal (o &y el Al dan | 20

Al aladial e Jacley dalll ac) 8 Lis o) Siic
Jemil Gyl |2

LAl alail 5 e Gl Caall Jala Caaail
Lealaind 5 5yl | 28

O Aaagiall 485kl 2y () o Aalll 20 ) 8 ales
i il Y 3L 5 Jal | 20

Ll ) il aladiind 5 il ) canl ) LalS il stic|
Aalll i lee w3 Adar |30
e dgaal S Lgaladial ¢ 4 gl la¥l Al 5o 3
Caal) Jas A0S LS e 8y Al G jlae | 3T
Dl e 385 0 o Asda) Al das |32

g sall Blad) 8 A Sl AR A jlas ) e
s e 33

3\)})\)..'45\.\39%;;&\&9\;3\ '

e Jsanll Uadll 4 laall 48y )l gl o)) siic
CIRRE W SNEIE TIR s

il Aebuay a5ty of (el e sy 4l aiic
niat Jal e 2D e ganall s e sanall | .36




KASHMIR JOURNAL OF LANGUAGE RESEARCH, VOL. 18 NO. 2 (2015) 217

conliall gall Bl o)) Guoaall e cany 4d) adic

Chall Jas A el 2l st Jle iy it | 37
daa gall Sladl & Aadl) alad iy 3 daiV) Aalll Wlas |38
sl bl e Saall A5l alad meia 39
plriddl dalay | -
alas oL pUad V1l )l Caiads G sy 4l aic |
i sy a1 40
a2l ) o el aaly | A1
e 9 el AL LK) Jadl e 5 )
Adlal) 2 gall) Y e |42
40 grad) A ) Alaall A A Jalady) ARl Asan]
A0 sl gy ) ASLaall 8 age A ulai¥) ARl oles |43
Slo Jsanll e aelus 4 3lasy) 2alll b 256 4
Aiga ’
S () srialy Aalll aleis | .45
3 gall 8 dadi po s 3 e o ghiany () 46
Al aledl 505 )08 aanie gAY |
s jall 8 oy o Gang Ay 5udas¥) AR ales
Y 47
Al Jal Ll LaS 4 3l Al Q31 ) ol |48

PINP




